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Lifelong learning nowadays is becoming more and more popular concept researched into in
numerous studies as the demand for education among working adults, employers and society
in general has grown dramatically. However, the investigations of the phenomena of procras-
tination and perfectionism in the context of motivation for learning among adult learners
involved in professional development programs and/or postgraduate non-degree courses are
far from being abundant. The presented study aimed to explore the motivation for success in
the context of perfectionism and procrastination among adult learners attending professional
development courses. The sample consisted of 105 individuals (adults with university degrees
aged 21 to 53, average age — 38 years). The questionnaires A. A. Rean’s “Motivation for Success
and Fear of Failure”, adaptation of Procrastination Scale by P. Steel (adaptation: N. M. Klepi-
kova and I.N. Kormacheva), and Three-Factor Perfectionism Questionnaire (N.G. Garanyan
and A. B. Kholmogorova) were employed to measure motivation for success and fear of failure,
procrastination and perfectionism. To process the data obtained, statistical and mathematical
methods were applied. The study revealed negative correlation between motivational orien-
tations towards success and the level of procrastination and maladaptive manifestations of
perfectionism (concern for others’ evaluations; negative selection). Positive correlations were
found between maladaptive parameters of perfectionism (concern for others” evaluations and
negative selection) and procrastination. The study results also demonstrated the multi-moti-
vational nature of educational motivation among adult learners. The results of the study are of
great practical relevance for educationalists involved in designing studying programs.

Keywords: procrastination, perfectionism, adult learning motivation, success motivation.

Introduction

Career development is a key component of adult life. Almost all people are eager to

achieve success in all domains of their activities. Studies on success in educational and
professional areas that employed R.]J.Sternberg’s intelligence tests have proven that the
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level of motivation is a better predictor of success than intelligence. He argues that in
almost any environment motivation plays no less a role in achieving success than mental
abilities (Sternberg, 2009).

Achievement motivation is the type of motivation that influences self-regulation and
activity success. Moreover, achievement motivation is determined by various variables,
i. e. the desire for success or the desire to avoid failure (fear of failure). The difference be-
tween them is expressed in the definition of the goals that people set, the efforts they make
to achieve them, and their attitude towards the results of their activities. As modern stud-
ies show, when the motive to avoid failure prevails, it often leads to lowered self-esteem,
anxiety, low social activity, and unwillingness to take risks (Stepanova, 2004; Borovskaya,
2008; Kedyarova, Chernetskaya, 2019).

However, achieving success in any activity depends on both an individual’s motiva-
tion and his/her personality traits. Procrastination — delaying intended actions — can
become an obstacle to success. The negative consequences are the following: reduced pro-
ductivity, failure, an individual’s anxiety, dissatisfaction, and a sense of guilt. Moreover,
perfectionism can also become an obstacle; the individual sets unattainably high stand-
ards along with unrealistic goals, which can affect the performance and result in dropping
off the work or even triggering depression. Perfectionism, along with other factors includ-
ing personality features, stands out among other hindrances because it is closely related to
the risk of cognitive-behavioral and clinical manifestations (Garanyan, 20138; Ellis, 2002).

So due to its contradictory structure, perfectionism shows both maladaptive manifes-
tations (worrying about evaluations by others and comparing yourself with them, negative
self-selection and fixation on one’s own imperfection), and adaptive ones (high standards
and demands set on oneself) (Garanyan, 2018). Perfectionism can have both a negative
impact, associated with increasing tension and anxiety, leading to disorganization of ac-
tivities (Ellis, 2002), and a positive one, stimulating activity and increasing its effective-
ness.

So far, probably the most studied areas in educational psychology are the educational
motivational area and academic procrastination. In addition, procrastination related to
educational activities, that is, procrastination in academia, is a common phenomenon for
more than 75 % of schoolchildren and students (Zvereva, 2018). Nonetheless, some schol-
ars point out that the literature on perfectionism and procrastination in relation to mo-
tivation in the academic setting is not as abundant as we might expect (Bong et al., 2014;
Fletcher, Neumeister, 2017; Madigan, 2019; Gillet et al., 2020; Stricker et al., 2020). For
example, as suggested by researchers who conducted a meta-analysis on the theme, there
is a relatively small amount of perfectionism literature in achievement-oriented academic
settings like schools; thus in five flagship educational psychology journals (i. e., Contem-
porary Educational Psychology, Cognition and Instruction, The Educational Psychologist,
Educational Psychology Review, and Journal of Educational Psychology) they found only
five articles that mentioned perfectionism (Jones et al., 2010).

We can refer to some works on educational pedagogical psychology where authors
investigate perfectionism and procrastination features in university students and profes-
sors, links between academic procrastination and perfectionism, students’ neuroticism
and responsibility in students, interconnection between the urge to self-actualization and
being prone to procrastination in future psychologists, and links between procrastination
and study motivation in adolescents (Shchelina, Nagimyanova, 2021; Gusnova, Mustafina,

732 Becmuuxk CII6TY. ITcuxonoeus. 2024. T. 14. Bun. 4



2023; Omarova, 2024; Boyarinov et al., 2022; Raspopova, Serdyukova, 2021). Yet, there are
practically no studies investigating continuing/advanced professional education programs
in the context of motivation/procrastination/perfectionism.

However, the number of adults involved in learning is constantly increasing today
due to growing demand both from the labor market and social environment as well as
the inner urge for self-development in professional and personal areas. As a result, there
arises a research issue concerning the interconnections between motives to study and
specific manifestations of them when the educational goals are successfully achieved,
namely, leading educational motives: either motivation for achievement or avoidance/
fear of failure.

Consequently, the aim of the study is to research the interconnection between moti-
vation for success and fear of failure in adults with specific manifestations of procrastina-
tion and perfectionism.

We hypothesize that there is a connection between types of motivation and character-
istic manifestations in adults during the process of postgraduate learning.

Methodology

The empirical study was conducted in three interconnected stages: review and analy-
sis of the theoretical material and goals setting; collection of empirical data in Google-
forms and processing the latter in SPSS Statistics 23.0; systematization of the obtained
data, their interpretation, and formulation of the conclusions.

The total number of participants in the study was 105 people. Inclusion criteria were
the following: University degree and experience of studying at the further professional
programs (short-term nondegree courses or professional development programs in the
area of psychology).

Table 1 presents the socio-demographic characteristics of the respondents. Participa-
tion in the study was anonymous and voluntary. The data were collected in April 2023.

Table 1. Socio-demographic characteristics of the respondents from the extended sample (adults)

(N=105)

Parameter Value
Age Aged 21-53 (M =38 years old)
Gender Female — 85 %, male — 15%
Family status Married — 56 %, cohabiting — 7 %, single — 37 %
Kids One — 22 %, two and more — 46 %, no — 32%
City Big city — 85 %, small city — 15%
Education Higher — 100 %

To achieve the set objectives, the following research methods were applied:

o A.A.Reans “Motivation for Success and Fear of Failure” questionnaire. The
questionnaire consists of 20 statements that allow diagnosing: motivation for failure (fear
of failure), motivation for success (hope for success), and cases where both motivation
types are not expressed clearly (Rean, 2013).
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o Procrastination Scale by P.Steel (adaptation: N. M. Klepikova, I.N. Kormacheva).
The adapted procrastination scales by P.Steel are aimed at identifying the level of
procrastination in the sphere of education and work. The questionnaire consists of
29 statements and includes the following elements: a specific task; voluntary delay of
task completion; obvious consequences of delay and non-delay; awareness of negative
consequences of delay (Klepikova, 2019).

o Three-Factor Perfectionism Questionnaire (N.G.Garanyan and A.B.Kholmogo-
rova). The aim of the questionnaire is to identify perfectionism and determine its struc-
ture; it can be applied both in practical work and for research purposes. The questionnaire
consists of 18 statements distributed across three scales:

1. Concern about other people’s evaluations in case the comparisons are
unfavorable.

2. High standards and demands on oneself.

3. Negative selection of one’s own imperfections and fixation on them, which
implies dichotomous assessment of activity results, planning based on the “everything
or nothing” principle, selection of information about one’s own failures and mistakes
while ignoring real successes and achievements.

The detailed description of the scales can be found in the work by clinical psychologists
A.B.Kholmogorova, N. G. Garanyan, T. Yu. Yudeeva (Garanyan et al., 2001).

« Mathematical and statistical methods: descriptive statistics, Mann — Whitney U
test, Spearman’s rank correlation coefficient (7).

Results

>«

Having applied A.A.Rean’s “Motivation for Success and Fear of Failure” question-
naire, we discovered that the motivation for success (67,6 %) and a certain tendency to-
wards the latter were the most pronounced (17,1 %). A certain tendency towards motiva-
tion for failure accounts for 7,6 %. Motivation for failure came next (2,9 %). Motivational
pole (4,8 %) is not pronounced strongly. The quantitative indicators are provided in the
histogram (fig. 1).

In terms of the procrastination scale (“Procrastination Scale” questionnaire by
P. Steel), the smallest number of respondents turned out to exhibit pronounced procrasti-
nation (6,7 %). Most of them had average (56,2 %) and low scores (37,1 %). The complete
presentation of the results is shown in the histogram (fig. 2).

According to the level of perfectionism on the Three-factor perfectionism question-
naire (N. G. Garanyan and A. B. Kholmogorova), it was shown that the sample of respond-
ents is characterized by average and low levels of perfectionism.

The quantitative data are presented in the histogram (fig. 3).

The analysis of the obtained data on the sample showed no statistically significant
differences in the expression of motivation for success/avoiding failure, tendency to pro-
crastination, as well as perfectionism in groups of respondents (p >0,05).

Yet, differences in the expression of some indicators were revealed in the group of
adults who are married / not married. Also, some differences in motivation for success
were found in the group of not married / cohabiting adults. Thus, the results show that sin-
gle respondents demonstrated higher level of perfectionism than married ones (U =885,
p=0.04). Furthermore, the level of motivation for success in cohabiting respondents was
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higher than in those who were single (U=109, p=0.02). We might assume that filling in
the Internet-forms and differences in perception of their marital status (not married / co-
habiting) could affect the result. However, this hypothesis requires further investigations
in future research.

Overall, we can say that motivation for success on the sample demonstrates quite
high measures; it is clearly expressed among 69 respondents, 34 respondents have the
tendency to expressed motivation. We think that this result is natural and corresponds
with general traits of the study sample, i. e. adult and accomplished people with university
degrees, who decided to continue learning, the latter requiring significant efforts.

Correlation analysis with Spearman’s rank correlation coefficient was conducted
for all measures to identify the presence or absence of interconnection. The results are
presented in Table 2, where all significant correlations of all methodology scales are
provided.

Moderate and statistically significant interconnections (at p < 0.05, p < 0.001) be-
tween types of motivation, manifestations of procrastination and perfectionism, and their
types among respondents were considered. The following correlations were identified on
the scales: Motivation and Procrastination (negative, r=-0.484; p=0.000), Motivation and
Concern about Evaluations from Others (negative, r=-0.369; p=0.000), Procrastination
and Perfectionism (positive, r=0.407; p=0.000), Procrastination and Concern about Evalu-
ations from Others (positive, r=0.496; p=0.000), Procrastination and Negative Selection
(positive, r=0.372; p=0.000).

Having examined statistically significant correlations, it has been established that:

1. Adults with a high level of achievement motivation (positive motivation) exhibit a
low level of procrastination.

2. Adults with a high level of achievement motivation are not prone to maladap-
tive manifestations of perfectionism (concern for evaluations from others); among adult
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Table 2. Interconnections between types of motivation, manifestations of procrastination and
perfectionism, and their types among respondents in the extended sample (N=105)
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Procrastination Scale _ 0.407" 0.496" _ 0.372"
Perfectionism Scale - - 0.845" 0.534™ 0.878™
Concern about -
Evaluations from Others - - - - 0.665
High Standards - - - 1.000 0.322"

Note: ** Correlation is significant at the 0.01 level. * Correlation is significant at the 0.05 level.

learners, a negative correlation between positive motivation and high levels of perfec-
tionism and its individual manifestations, such as negative selection and fixation on their
shortcomings, have also been identified.

3. There is a connection between the level of procrastination and the level of per-
fectionism, as well as negative manifestations of the latter: concern for evaluations from
others while comparing unfavorably with them and fixation on one’s own shortcomings.

Discussion

The results of the research allow us to come to certain conclusions:

1. The obtained data concerning the negative correlation between the motive for
achievement and the manifestation of procrastination showed that people who do not
procrastinate have a strong motivation for success, which helps them set goals and suc-
cessfully achieve them. In contrast, procrastinators have a motivation to avoid failure.
With this type of motivation, a person’s activity is associated with the need to avoid criti-
cism, punishment, and failure. People experiencing high fear of failure tend to delay task
completion in order to avoid potential setbacks. They also choose easier tasks to reduce
the likelihood of errors and mishaps, which is also characteristic of procrastination.

2. There is a strong link between motivational attitudes and manifestations of mala-
daptive perfectionism, such as concern about evaluations from others if comparisons are
unfavorable (socially prescribed perfectionism). Moreover, among adult participants in
further education programs, connections between motivational attitudes and the overall
level of perfectionism and its individual manifestations have been found; those manifes-
tations include negative selection and fixation on one’s own shortcomings. This may be
related to establishing much higher and unrealistic demands on oneself to avoid failure.

The obtained results complement the findings described in the works by N. G. Gara-
nyan, A. B. Kholmogorova, T. Yu. Yudeeva, where the authors say that motives for achiev-
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ing success and avoiding failure are closely related in the content to the phenomenon of
perfectionism (Garanyan et al., 2001).

3. The reasons for the positive correlations observed between procrastination and
perfectionism can be associated with the manifestation of maladaptive perfectionism: pre-
occupation with others’ evaluations and unfavorable comparisons, negative self-selection
and fixation on one’s own imperfections (perfectionistic cognitive style). The first is char-
acterized by individuals’ beliefs that others often harshly evaluate them and require perfec-
tion. This belief, in turn, is linked to individuals’ understanding of their inability to meet
others’ expectations. This can result in task avoidance due to the fear of receiving negative
evaluations or being devalued by others if not meeting their expectations. The second is
manifested in the cognitive element, which offers only two options for the perfectionist
to complete a task — “everything” or “nothing’, leading to procrastination as the subject
delays task completion indefinitely (Beck, 1987; Frost et al., 1990; Garanyan, 2018). Nu-
merous studies indicate conflicting data regarding the relationship between perfectionism
and procrastination (Hewitt, Flett, 1989; Karlovskaya, 2008; Garanyan, 2010; Pushkina,
2015). Perfectionism being presented as a one-dimensional or multi-factor construct in
these studies, both direct and inverse dependencies between these phenomena have been
identified.

Considering all the above mentioned, we can now specify some aspects of moti-
vation:

« thehigher the manifestations of motivation for success, the lower the manifestations
of procrastination;

« thehigher the manifestations of motivation for success, the lower the manifestations
of non-adaptive components of perfectionism: concern for evaluations from others;
negative fixation on one’s own imperfection.

The connection between procrastination and perfectionism, and its negative manifes-
tations, has been established.

Limitations

This study has some limitations mainly related to the sampling, i. e. its size and group-
ing. A more representative number of recruited subjects would be a plus for the beneficial
continuation of the theme.

The limited number of participants resulted in data processing without consideration
of participants grouped according to their gender and age. We can suggest that division by
age and gender (considering differences in age psychology, emotional status in learning en-
vironment, etc.) can provide beneficial results.

Conclusion

Post-graduate learning, as an ingredient within the lifelong learning frame, is be-
coming an essential trend in the modern educational environment; it is recognized as
being important for an individual’s competitiveness and employability. It is evident that
the learning process should be professionally designed. Consequently, the research of
educational motivation area, academic procrastination and perfectionism in adult learn-
ers can contribute and enhance the work of educationalists who design programs and
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curricula. Thus, the study conducted on a normative sample of participants — adults
aged 21 to 53 — has practical significance for professionals involved in adult educa-
tion, as well as for the adults themselves who plan to pursue lifelong learning. Digging
deeper into procrastination and perfectionism, we are likely to better realize the issues
that adults can face while learning and help them by designing and adjusting forms and
methods of learning.

This is a pilot study, the first stage of the investigation into motivation for success in
the context of procrastination and perfectionism. Further on we are planning to conduct
research on an extended and well-structured sample as well as designed to reveal an in-
depth and holistic picture of interconnections between manifestations of procrastination
and perfectionism and motivation for achieving success / avoiding failure.

However, even at this stage of the research we can offer some recommendations that
can be beneficial both for educationalists involved in adult education, and for adults aspiring
for taking up further education programs:

« itis important to consider the personality traits of each adult learner, their learning
motives and obstacles they can face while learning;

o the results of the study will allow educationalists and adult learners to choose the
most effective teaching methods and design personalized learning strategies. For example,
learners who show the tendency to perfectionism should be taught to set realistic standards
and goals; it is necessary to explain to them that making mistakes can be instructive and
beneficial for them;

o the established interconnection between types of motivation, procrastination,
and maladaptive manifestations of perfectionism indicates the need to stimulate adults’
motivation for success in order to increase their motivation for learning and achieving
success in their studies, as well as to reduce manifestations of procrastination and
perfectionism.

To conclude, our study updates and extends insights into the domain of academic mo-
tivation. The implementation of the research findings related to motivation and associated
with the phenomena of procrastination and perfectionism can be beneficial for education-
alists involved in lifelong learning as well as adults who are willing to develop their profes-
sional and personal skills.
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JIMYHOCTHAS CKITOHHOCTD K Iep(QeKIMOHN3MY U IPOKPACTMHALMY KaK (akTop
MOTHUBAINH yCIeXa NPU 00yIeHNN B3POCIBIX

H. A. Meouna Bpaxamonme'?, E. M. Kumaesa',
. 1. Meduna Bpaxamonme?, JI. FO. Yy6yH?
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AKTya/mbHOCTD MICCTIeROBaHMs 00YCIOBIEHA BLICOKMM YPOBHEM PacIIpOCTpaHeHns GpeHoMe-
Ha IPOKPACTVHALMY B aKaJleMIU4eCKOIl cpefie, OTMedaeMbIM MafieH1ieM MOTHBALNY K YCIIeXy
Cpefy yyalelicsi MOTOHEeXY, a TaKKe HeOCTaTOYHOJ U3Y4eHHOCTbI0 (PeHOMEHOB Iepdek-
IVIOHM3Ma U IIPOKPACTUHALIMI CPely B3POC/IBIX, IOMYYaoMX HOIOMHNTENIbHOE IPOodeccy-
OHajIbHOe 00pa3oBaHMe Ha KPaTKOCPOYHBIX Kypcax I IIepenofiroToBKe. B craTbe mpeycraBs-
JIeHBI Pe3y/IbTaThl ICCTIeZOBAHVsI MOTUBALINN K YCIIEXY Y 0OYYAIOILINXCsI B3POC/IBIX Ha Kypcax
HOBBILIEHNS KBaTNUKALUN B CBA3K € Iep(eKIMOHN3MOM 1 TpOKpacTuHauueil. B Bbibopke
6bU10 06CIenoBaHo 105 4yemoBek (B3pocible, MMeloLIMe BbIcIIee 06pa3oBaHUe, B BO3pacTe
ot 21 f10 53 sntet, cpenuuit Bozpact 38 neT). MeTOAMKY UCCIeSOBAHMS: ONIPOCHNK «MoTuBa-
1y ycrexa u 60sa3Hb Heymaun» (MYH) A. A. Peana, onpocuuk «Illkama mpoxpacTyHAaIMm»
I1.Ctuna (B agantangun H. M. Knenukosoit u V. H. Kopmauesoit), TpexdakTopHblit ompoc-
HuK nep¢exunonnsma H.I.Tapansan u A.B.XonMoroposoit. B pesynprare nccmenoBanms
6bUIM OOHAPYXKEHDBI OTPUILIATeIbHbIE KOPPE/LALMOHHbIE CBA3M MOTMBALVIOHHBIX YCTAHOBOK
Ha yCIleX C ypOBHeM IPOKPaCcTUHALMM U HeaJalTUBHBIMY IIPOSBICHUAMY ITepdeKLOHN3Ma
(03a604€HHOCTD OLIEHKAMU CO CTOPOHBI IPYTUX; HETATUBHOE celleKTupoBanue). O6Hapyxe-
HBI [TOJIOKMTE/IbHbIC CBA3Y HeaJJallTVBHBIX ITapaMeTpoB HepdeKionnsMa (03a004eHHOCTD
OLIEHKaMU CO CTOPOHBI IPYTHX VI HETaTMBHOE CeNeKTUPOBaHMe) ¥ IPOKPACTUHAIMM. Takum
06pasom, 4eM BblLlIe [TPOSIBIIEHNSI MOTUBALIMY JOCTIDKEHN YCIeXa, TeM HIDKe IIPOsIBIIeHNs
IIPOKPACTUHALYM; YeM BBILIe IPOSBICHNA MOTUBALINN TOCTIDKEHNA YCIIeXa, TeM HIDKe IIPo-
SABJIEHMA HeaJallTUBHBIX COCTaB/LAIOIINX HepdeKIMoHN3Ma: 03a009€HHOCTD OLIEHKaMI CO
CTOPOHBI IPYIUX JIIOfeN; HeraTyBHasA (UKcalusa Ha cOOCTBEHHOM HecoBepuIeHcTBe. Vcce-
[IOBaHMe, IIPOBelcHHOe Ha HOPMAaTMBHOI BBIOOPKe, IIPeACTaB/IAeT MPAKTUYECKYI0 3HAUM-
MOCTb [I/IsI CHEIINA/INCTOB, KOTOPBIE 3aHNMAIOTCS 06y UeHeM B3POCIIBIX, a TAK)Ke /IS CAMUX
B3POCTIbIX, KOTOPBIE IIAHMPYIOT MIONTYINTh IIOCTAUIUIOMHOE 06pasoBanye. Pe3ymbrarsl pac-
HINPSAIOT Y>Ke TIOTydeHHble JaHHbIe II0 M3YYeHNI0 MOTUBALMM JOCTIDKEHNS yCIlexa U Ipo-
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SBJIEHU IIpOKpacTUHAIVN U Hep(l)eKIII/IOHI/ISMa B3POCIBIX yIalIMIXCA, B IIE€JIOM JOIIOTHAIOT
3HAaHUA 110 neuarormqecxoﬂ IICUXOJ/IOTUN.

Kntouesvte cnosa: mpoxpacTuHaums, neppeKuoHnsM, MOTUBALNs K 00y4eHII0 B3POCIIBIX,
MOTHUBaL A ycnexa.
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